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PART | - ELIGIBILITY CERTIFICATION 121L7

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @ergfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 121L7

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 1 Elementary schools (includes8§-
(per district designation): 1 Middle/Junior high schools

1 High schools
0 K-12 schools
3 Total schools in district

2. District per-pupil expenditure: 1110(

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Rural

4. Number of years thprincipal has been in her/his position at this st} 3

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 41 36 77

K 0 0 0 7 43 52 95

1 0 0 0 8 41 32 73

2 0 0 0 9 0 0

3 0 0 0 10 0 0

4 36 33 69 11 0 0

5 51 34 85 12 0 0

Total in Applying School: 399



12IL7

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

0 % Asian

3 % Black or African American

2 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

95 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 1%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until 4
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 0
until the end of the school year.

(3) Total of all transferred students [sum of
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.01
divided by total students in row (4). T

(6) Amount in row (5) multiplied by 100. 1

4

408

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 0
Specify non-English languages:




12IL7

9. Percent of students eligible for free/reduced-priceals: 10%
Total number of students who qualify: 42

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 13%
Total number of students served: 53

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

7 Autism 0 Orthopedic Impairment

0 Deafness 5 Other Health Impaired

0 Deaf-Blindness 17 Specific Learning Disability

7 Emotional Disturbance 17 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

4 Mental Retardation 0 Visual Impairment Including Blindness
1 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 1
Classroom teachers 17 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 12 2
Paraprofessionals 4 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 13 0
Total number 47 3

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 22:1




13. Show daily student attendanceastOnly high schools need to supply yearly gradoattes

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 96% 95% 95% 96% 96%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training

Found employment

Military service

Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
o No
> Yes

If yes, what was the year of the award?

121L7



PART |1l - SUMMARY 1217

Tri-Valley Middle School is a unique building thegrves grades four through eight. Academically, th
middle school has been a recipient of the llliretiate Board of Education Academic Excellence Award
since the mid-2000's. The Academic Excellence Avimpresented to schools achieving 90% meets or
exceeds in math and reading for three consecuégesy In 2011, TVMS was the only McLean County
school to serve grades 6,7, and 8 and receivedbagnition. As the expectations for the NCLB
requirements have risen, Tri-Valley Middle Schoas ltontinued to meet and exceed annual yearly
progress. In addition to NCLB requirements, outding outperforms other middle schools in our cegi
with similar demographics.

In addition to academic accolades, the middle dolas a recipient of the 2007 Horizon Schools to
Watch Award. This award recognizes schools whaaaglemically excellent, developmentally
responsive, and socially equitable. During adyidessons, the school supports adolescent develtpme
through positive and relevant discussions aboutyela life choices. Tri-Valley Middle School is
committed to developing responsible citizens thtpoagocially and emotionally diverse curriculum
emphasizing transitional growth through teamwoFkrough the utilization of the middle school contgep
teams are focused on core subjects, organizedsto@Buccess for all students, staffed by highly
gualified teachers, and partnered with the comrgunieducating young adolescents. The middle dchoo
concept provides a common time for teams to pleerdisciplinary units, discuss student needs, plan
curriculum, and meet with parents. Families aliecwith the school staff through mutual respétist,
and communication.

Student development at Tri-Valley Middle School sloet solely consist of academic growth and
achievement. While at TVMS, students may parti@patcross-country, baseball, softball, band, ¢hoir
basketball, wrestling, volleyball, and track areldi Other activities for student participatioslirde
student council, scholastic bowl, school musidalent shows, Spanish club, art club, and service
projects. The student successes in these areagaved tradition at Tri-Valley Middle School. We
have celebrated state champions and recently awbampion in pole vault. We strongly believe in
recognizing our students for their successes vindenoting a balance with their academics.
Philosophically, we also stress the necessity ko titners. The students assist with and fundrfaise
groups such as the American Heart Association]uste Children's Hospital, and the Make-a-Wish
Foundation.

Along with our district, TVMS is ever-evolving wittechnology. The students are provided weeklygime
on programs such as Success Maker and Study Islailbw them to work at their level and develop
their skills. The data from these programs is neei@ by teachers for re-teaching purposes and $spfe
planning. This data is also factored with otheseasments for student progress monitoring. Waentigce
purchased over sixty Ipad 2's for curriculum ermeit. The engagement and programming with these
devices has allowed students to learn on a neveatiting platform. It is very common to conduct a
walk-through in a TVMS classroom and see studamgaged with SmartBoard activities, iPad activities,
and more traditional learning groups. These coraptmenhance the foundations of our student lesarner

Tri-Valley Middle School and its community are pdoof the accomplishments of our students and staff.
We believe in honoring our students and stafftotfay's educational world there are many distrastio
but the focus of TVMS remains on high levels ofiagement. The accomplishment is to see these
achievements in all areas. It is our responsjtititequip our staff with the necessary tools tohew their
classrooms, teams, and clubs. We continue to aebur influence on the whole child and then
critically analyze our own roles so that we canwgemd change to meet the needs of an ever changing
world of education.



PART IV - INDICATORS OF ACADEMIC SUCCESS 121L7

1. Assessment Results;

The ISAT Test is the formal assessment administarddi-Valley Middle School. The lllinois
Standards Achievement Test (ISAT) measures theaetient of students in reading and mathematics in
grades four through eight and science in gradesdiod seven. Along with the lllinois Learning
Standards, this assessment is a focal point facatidg student achievement in our building. Tést t
has four different performance levels: Exceeds, ts|dgelow, and Academic Warning. A student who
exceeds demonstrates advanced knowledge andiskitie subject. The students creatively apply
knowledge and skills to solve problems and evaltfeaesults. The meets performance level
demonstrates proficient knowledge and skills inghiject. Students effectively apply knowledge and
skills to solve problems. A student that is belismonstrates basic knowledge and skills in theestibj
However, because of gaps in learning, studenty &oawledge and skills in limited ways. Finally,
academic warning applies to students with limitadwledge in the subject. Major gaps in learning
cause ineffective application of skills.

With each of our students, Tri-Valley Middle Schetilesses the importance of attaining their highest
ability level. We set goals with the students thaaget improvement in the 'exceeds' and or 'meets'
categories. The preparation throughout the scyeenl is to help push-up all students from theivjmes
year's scores. Ultimately, we aim for an increasadividual scores and a school level composite
between 95%-100% meets/exceeds in Math, ReadidgSeience.

The success of the school composite may be atdiota few key factors. As a building, we crillica

analyze our longitudinal data. This data providdsns to common groups as they move to different
grade levels. For instance, the data may inditetiea particular group has scored lower in reattiag

our other grade levels. As a result, we have labdmto support that group with highly qualifiecdéng
teachers. If the longitudinal data indicates thattiple groups have scored lower with a partictdsam

of teachers, than the data drives decision makingtaffing.

A comparison study, dating back to 2006, has beeorded in the areas of math and reading. Thaly/stu
includes the scores of all students on the Illir@i@ndardized Achievement Tests. The studentislata
separated by grade level, special needs studentfualding composite. An area of focus in thedgtis

the percentage of students who meet or exceedlgiate yearly progress goal. In 2006, 60.7% of ou
IEP students met or exceeded in reading. Last $2ar% of our IEP students met or exceeded in
reading. This is an example of one area that haisneeed to improve over the past six years. Thebe
has come from targeting professional developmemtioular alignment, staffing, scheduling, respottse
intervention, and teaching methods to identify Howest support these students. The growth iratieia

is one of our most proud accomplishments. By boltating and focusing on data, we have been able to
better serve our students.

While looking at the trend data of our grade les@hposites, we have seen consistently high scores i
the area of math (over 95%). Through this iderdifon, we have been able to place more emphasis on
reading across the curriculum. Although our regdiomposites are over 90% meets/exceeds, we expect
to be closer to 95% as a building. The trend Hatindicated that we have years where our reading
scores are not as high, but it cannot be attribidegecific student groups. As a result we havgeted
specific interventions around those findings. Weaurrently adjusting scheduling to provide our
younger students with a specific reading instructaraddition to this, our response to intervemtio
specialist is working with classroom teachers dfedint strategies to address lower performancasare
The interventionist meets with the students irdingilly to identify support strategies for the stoigi¢hen
observes the student in the classroom for appbicgturposes. We have found that these students do
benefit from the individual instruction, but theiga@oes not always transfer into the classroomis &h

an ever-evolving process for each specific studemally, we are utilizing a computer program, &egs
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Maker, to allow students to work at level. Thegwamm provides students with skill building
opportunities at their level. For instance, it@agnt needs more support, the program will adpugteir
level. Whereas, an advanced student would be ngiki a higher level for increased learning. These
are some of the interventions and supports we geovur students at Tri-Valley Middle School based o
performance trends and data collection.

2. Using Assessment Results:

Tri-Valley Middle School uses a variety of assesshuata to guide student and school improvement.
Students in grades 4-6 have specific time in tbeedules to attend our learning lab. The learlabg
provides a program that allows students to wotkeit level of performance. This is a valued pewgr
because it re-emphasizes materials and concepttufitents who need additional support, but alsbgsis
up students who should be working at a more advhgade level. The transparency of the program
provides immediate feedback to teachers in tha fairstudent reports. The teachers can choose to
isolate on a particular student or analyze thegparéince of an entire class. For the teachergrtigram
serves as a data point to help guide re-teachisgexific concepts. Parents are able to log-in and
monitor their student's progress and have autheatigersations on student gain or need of supptnt w
our staff. Most of our assessments are web-bagddh allows parents the opportunity to review siuid
performance.

As another source of assessment, we benchmamaelstof our students in reading and math threestime
a school year. This assessment allows us to cenquarstudents at a local building level. Thestese
brief and the data demonstrates individual andsgi@sformance at targeted times during the schesml.y
These tests are administered and scored by owretas teachers. Upon completion of the scoring and
recording, each grade level of teachers meetsawitlinterventionist to analyze the results. These
meetings provide a snapshot of student performamuieh lead to authentic conversations about studen
support. The data from these tests is also rebieour student assistance program, CARES, throughou
the year. The CARES team uses academic data aclieteinput to recommend supports for the whole
child.

At the beginning of each school year, our staffeevstudent scores from the lllinois Standardized
Achievement Test. Grade level teams look at tlBopeance of previous student scores, incoming
student scores, and teacher efficacy of concéfliese scores are used as a component in lessaringan
for daily lessons and units. From reviewing com@epring, teachers are able to adjust curriculum
timelines and discuss new methods of instructide&lery with colleagues. In addition, the ISAToses
are one component in scheduling our seventh atdheggade math students. This allows us to offer
three levels of math at each of the two grade sev&he different sections of math include adjustsén
pace and content volume.

The parental and community involvement, at Tri-@glMiddle School, has a significant impact on
overall student success. Whether it is acadertiitetec, or social success, the community and schoo
work tirelessly for the students. Teachers shaadsults of student ISAT scores at parent-teacher
conferences. This allows the teachers to assisterpreting the data of the results. Parente lzamore
clear understanding of their child's strengthswadknesses. Throughout the year, teachers sengl hom
Success Maker reports, benchmark scores, and duamtegress reports. The communication between
home and school is essential to increasing stygkrfdrmance. For the past three years, Tri-Valley
Middle School has celebrated being recognized ascademic Excellence Award Recipient by the
lllinois State Board of Education. This award rgmiaes schools who have achieved 90% meets or
exceeds in math and reading on the ISAT test. gmodight of this accomplishment, the school has
purchased banners to celebrate these successesaiiimers hang proudly at the entrance of the choo
This year the middle school attended a Honor Re#iéfnbly for each of the regional schools who
received this state honor. The media and llli®dkhool Superintendent were in attendance for the
presentation of the awards. The Principal comnategall of the awards and honors at local Board of
Education meetings for public attendees.



3. Sharing Lessons L earned:

The administration at Tri-Valley Middle School Haeen supportive and helps to facilitate the extansi

of its staff's professional development by encourgghe sharing of successful teaching strategies.
Interdisciplinary units have been presented at bamational and state level. An innovative cross
curricular unit, “Links of Learning”, which highligs the decades of American history on a completely
playable 24 hole mini golf course, was presentatieaiNational Middle School Association annual
conference and at the Schools to Watch Symposkbii.E.U.T.H.S. (Students Learning Exporting
Understanding Through Hands-on Simulations: Empmgdahe Wonder Years), a cross curricular
mystery unit, was a presentation at the nationadllas well. Science and math teamed up to present
SMaRTS (Science, Math and Robotic Technology fad&nts) at the annual Illinois Council of Teachers
of Mathematics. Every spring the Tri-Valley campugransformed into a scene straight out of thel Ci
War complete with booming cannons, drilling regitserand camps of both Union and Confederate
soldiers. Schools from all around our area as agttommunity members are invited to participanhis
annual event. Tri-Valley 8th grade teachers panvith lllinois State University's Professional
Development School for teacher preparation prograghare their knowledge of promoting a successful
advisory program. An annual lllinois history farheld where 7th grade students complete projbats
are specific to events in lllinois history and cateat the state level. Their projects are shartddthe
community at the school’s annual history fair, ane also displayed at the McLean County Historical
Museum in addition to the competition.

4. Engaging Familiesand Communities:

Each year begins with class level orientationgpfiments which helps to foster a partnership among
community, teachers, and administration. Orieotetiare grade level specific where expectations and
lines of communication are set up. Parents areweaged to be actively involved in our school ttphe
support the success of their student. Currenntaolyy, innovation, and invitations improve
communication between parents and teachers. Tyhwea®#t on-line grading program allows parents to
receive real time grade updates. Each grade p@ats homework, tests, project instructions, anekiye
announcements on individual team websites. Alsgtsting of students’ work on class webpages and
school cube is available. Annual parent/ teacheferences, C.A.R.E.S. programming, RTI and
individualized student programming further strergtfiri-Valley Middle School’s commitment to family
and community involvement. Parents provide supibmdugh their willingness to volunteer their time,
talents, and materials for the greater good of ttigld’'s education. For example, volunteers heiithw
sporting events, science challenge night and kigtor. Enrichment experiences are capitalizeéin
TVMS such as the VFW contest, "What the Flag Mdaride", and fifth grade participation in an annual
literary festival with surrounding schools.Currgnthe sixth grade participates in COMPACT, a local
business school partnership. Throughout the progine students work very closely with many local
businesses in a variety of fields. Some of thenasses that the sixth grade works with are the Red
Cross, Corn Belt Electric, ISU, The Pantagraph, Rimmthnow Landscaping. Project Linus is an annual
event in which students make blankets for the pedianits of local hospitals. The school’'s studen
council does a number of community outreach prsjedtich include organizing school wide food drives,
Christmas Brotherhood Tree donations, and partiopan the Jeans for Teens project. Parent speake
share their expertise to the Outdoor Educationnarmgyy coming in and talking about conservation and
wildlife in our area. Local support agencies sastProject Oz provide drug awareness training for
seventh and eighth grade and the D.A.R.E. progugpats drug education at the fifth grade level.
Fourth grade participates in Tar Wars offered lgyltital Health Department. Eighth grade opens thei
"Links of Learning" mini golf course to the commtynand physical education classes. There is aotcho
wide recycling program that helps support trairamgl education about the need to recycle and provide
for a “green” planet. These examples of commuaitgt school involvement are a testament to the tvera
learning experiences of Tri-Valley students.
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PART V - CURRICULUM AND INSTRUCTION 121L7

1. Curriculum:

Our curriculum at Tri-Valley Middle School helps ldaur students into outstanding citizens in our
community. Though our subjects are different, oigsion is the same. That mission is to educate our
students through a diverse curriculum while premgathem for life and college experiences. We want
our students to be successful both inside anddrutsir walls, and to eventually obtain rewarding
careers. This success starts with our core caurses

In literature and English students are exposedviariaty of literary works. A variety of reading
strategies are used to make predictions, draw cosaps, evaluate information and make connections
from the reading to their own lives. We have al@y$eience curriculum to state and building starslard
Educators from each grade level have collaboratedatke sure the information builds each year. Uppe
level teachers have met with high school educadtoensure our students are prepared for the higbosc
curriculum and expectations. For Mathematics, ylesson is taught using a basal or has been
documented for state standards. By listing learstagdards with individual concepts, lessons najhia
from the basal are easily validated by lookinghg ¢oncepts and aligning them with the standards.

We continue to teach across the curriculum, whickudes our enrichment classes. The instrumental
music curriculum teaches students the charactegistian excellent music performance. We teach the
students what makes a great performance great basedhe development of the student’s musicianship
and performance capabilities. In our vocal mustgpam the students participate in sectional afid fu
chorus settings. The students perform multiplesirtinroughout the school year, helping them build
confidence and responsibility. The drama departrpmduces two productions per year; a play and a
variety show. They are involved in all aspectshefse productions including acting, costuming, prop
lights and sound, and set design and building s Té¢aches students to have value in their workndrad
they produce. Our visual art classes help ourestisdearn to think critically using discipline ldsart
education learning strategies, including visuatuwrel. Students are exposed to a variety of chgdiem
media, subject matter and collaborative workingiramments. They learn to express themselves to the
communities through art making.

We also want our students to grow into healthy memnbf society. Our physical education department
helps our students develop an appreciation fobé#mefits of movement and healthy lifestyle habitge
address social responsibility through cooperatiegig and team building activities that stimulatevgth

in leadership skills, cooperative skills, and gahdriscipline. Student success in life and collegguires
not only physical health, but a healthy attitudeaods others. In health class students learn #edty
minds and bodies are essential for academic syaghgsh will enhance their ability to contributedo
productive work environment, achieve personal gaald contribute to society.

Finally, to ensure our students success in lifeartie college level, they participate in techggland
foreign language classes. In technology studertsxposed to several types of learning software, a
through its use teachers are provided reportsifgieng what students have not mastered before ISATS
Teachers use the data to monitor any gaps thatlargtmay have. The Spanish program exposes
students to a world of language, culture, and imfiion. Learning Spanish early prepares students f
college requirements and also gives them an adyarmtknowing a foreign language in today's job
market.

At Tri-Valley Middle School, we have a commitmeatdxcellence, and we believe our diverse learning
curriculum helps fulfill that commitment to our dents.
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2. Reading/English:

The English/writing curriculum at Tri-Valley MiddI8chool is a vital part of our success. The Ehglis
portion focuses a great deal on grammar, senténggige, sentence variety and organization. Withi
the writing curriculum the students learn a varietyvriting styles: narrative, persuasive, expasito
research and creative. The writing curriculum lgmgdes students to be original, innovative and
resourceful. The students also give speechesantidipate in debates that challenge them to ptesen
information in a variety of ways.

The Language Arts program emphasizes both gramnobwating skills. Students work on parts of
speech, sentence structure, and subject/verb agre@s well as writing units encompassing narrative
persuasive, and creative writing, script writinghdte, poetry , and movie-making using the imovie
technology. We use writing as a cross-curricwdat twhich allows the language teachers to worketios
with the math, science, reading and social stuéiashers. For example, the eighth grade language
teacher and science teacher work closely togethandanfomercial project. In science class, stuslent
learn about inventors and patents and are taske@abe a new retail product. The students thien ta
their products to language class to write a mamgatampaign. Next, they develop a script and pitesse
video-taped infomercial to sell their product.

The Reading/Language Arts curriculum also consiktsvariety of skill building activities and real
world application. Taking past ISAT scores and ltssfuiom in-house monitoring systems (RTI,
SuccessMaker, etc.), we build a program for eaathesit to teach specific reading skills in the axdas
reading comprehension, vocabulary, cause and effedting predictions and inferences, compare and
contrast, main idea and supporting details andestisfues. Then we put these skills into practicss

by reading novels throughout the year emphasitiagkills and moving into much higher levels of
processing. Overall, Tri-Valley takes an excitifigy, and inventive approach to English instruction

3. Mathematics:

At Tri-Valley Middle School we believe in teachibhgthe whole child so teachers utilize a variety of
instructional strategies. Some strategies inclteshnology, cooperative learning, manipulativesl an
cross curriculum endeavors. Differentiated instarcts incorporated throughout every lesson and
assessment. Students struggling with math concegé$ve extra opportunities working in Study Islan
and Successmaker programs, cooperative group regment during study hall, and individual assisganc
through the RTI program. Students who excel dupiregassessment activities are given challenge
projects to explore related material at a higheelle Educators use data from programs and assatsme
to make these decisions.

Technology is embraced by both staff and studeBitadents interact with lessons on Smart Boards,
document cameras, IPADs, and scanners. Thesesdeatie used for reteaching, drill and practice, and
advanced or individualized work. Video devicesased for student led lessons and/or teacher legsons
substitute teachers and families to access fronehd@ther uses of technology are online animations,
spreadsheets, CAD , and graphing calculators. 8tsidie grades 5-8 use identical calculators. Teech
collaborate to ensure students understand theke tGalculators are provided for students unable t
purchase their own.

Manipulatives, such as Hands on Equations, Versg[Titaction bars, and geometric solids are used to
reinforce learning. Hands on Equations teachededgend is utilized across the grades. Lessons are
coordinated between grade levels so learning laddem year to year. VersaTiles are self-checking
manipulatives that allow differentiation, reachitgdents at their own level.

At Tri-Valley Middle School, we recognize the ngedntegrate other subjects and real world
applications with mathematics. Mathematics camrafecessary tools and ways of thinking to unige th
concepts or relationships to other disciplines sagBocial Studies, Science, Fine Arts, Physical
Education, and Reading. As a result, we creagzdigciplinary units that help make connections
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between different subjects, strengthening the siisdknowledge. One example of this is an owl unit
where students participate in the dissection ajwipellet, calculate the number/types of bonesater a
type of graph that relates to their data, resetivefarea of the country where that owl lives, aorast
owls out of tissue paper and paper mache, andaréiational story about a group of owls trying fve a
kingdom. By integrating multiple subjects and nealld problem solving, students can see how
mathematics is relevant to their everyday life.

4. Additional Curriculum Area:

The Physical Education curriculum at Tri-Valley Mld School offers both individual and team sports,
cooperative group activities, team building exessjsand life-long recreational activities. Theskvdies
encourage students to develop their social respitinsi We believe their ability to make decisioimsa
group, compromise, develop good sportsmanship, Eaticooperate with others has a direct impact on
our students opportunity to succeed in life. Sa@sponsibility is necessary in becoming a proidect
member of our community.

Our physical education classes emphasize thearddtip between active participation and the
improvement of individual fithess. Our commitmémintroducing a variety of activities helps stut$en
develop an appreciation for movement in many forifisis appreciation fosters a genuine understanding
of the fitness qualities that will help them deyeloto healthy, happy, and successful adults. We w
continue to provide our students with the oppottutd become happy and healthy as well as provide
opportunities to succeed. Student success prorobsgacteristics our community deems importanhén t
development of positive self-images. A positivé-saage provides students with the courage to face
adversity, and effectively handle other issues iy arise in their lifetime.

Our physical education department not only helpsstudents develop an appreciation for the benefits
movement, but also the habits that provide foralthg lifestyle. Our curriculum addresses social
responsibility through cooperative group and teaitding activities to stimulate growth in our stundfs
leadership skills, cooperative skills, and gendisdipline. We believe student success in colkagd
beyond requires not only physical health but athgadttitude towards others.

Our health program enriches students' minds antbodHealthy minds and bodies are essential for
academic success and enhance the ability to achergenal goals and contribute to society. We
emphasize the ability to identify and achieve shamntd long-term health goals, utilize technologgrkv
cooperatively with others, solve problems, practesponsible decision making skills, understandthea
related consequences, and utilize communicationrefmdal skills. We partner with the community and
parents by bringing presenters, such as workotruicters and health professionals, into both the
gymnasium and health classroom. We also coordatteol wide events such as the Dairy Fully Fueled
Tour. This program transformed our gym into aeriattive playground, featuring dairy-themed
activities, such as a food pyramid climbing waltsdyned to help spread the word about nutrition and
living a healthy lifestyle.

5. Instructional M ethods:

Tri-Valley Middle School is very fortunate to haaevide variety of technology in order to address th
needs of all of our students. This past year gaatie level received five iPads to use in the otass.

The iPads have allowed teachers to be more ceeaith their teaching strategies. By challenging t
students in innovative ways, Tri-Valley has becamaore well-rounded school, in which every child ca
find success. For example the seventh and eighttegeam often shares iPads between grade lavels,
order for a classroom to have a total of ten. Riédgethe seventh grade science teacher poolddrall
iPads together, downloaded the appropriate cell @b conducted a scientific lab. Another popular
application that teachers like to use is IMoviéisTallows students to engage in creative learning
projects. By placing the technology into the haofithe students, it gives them ownership for their
learning. There are eight interactive white bodhdsughout the building that have increased studen
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participation in daily lessons. These boards allogvstudents to learn kinesthetically and giveletis
the opportunity to teach one another.

Tri-Valley Middle School has truly embraced the dielschool concept of differentiating instruction
throughout the building. We refuse to settle wiith old school thought that learning takes pladé wi
only textbooks, pencils and paper. For exampleryeyear our fifth grade completes an Owl Pellet
project. Groups are chosen in a high low setioghat students can meet the basic requirementahbu
also go above and beyond those requirements edtkspo the different areas of learning in thaheac
student has an opportunity to shine through digsgdrtistic ability, math graphing, structureatien,
organization, written expression and research. tihargrime example of the differentiated instruatio
that takes place at Tri-Valley Middle School is age of literature circles. Within the literatwiecles,
students are given specific roles to completegelatask for the greater good of the group. Thdestts
take part in illustrating, summarizing, vocabulbnjlding, making real life connections, and being
discussion leaders. The students combine thevithahl work and present the information orallythe
class. Differentiated instruction is a priorityTat-Valley Middle School!

6. Professional Development:

The professional development of Tri-Valley Middleh®ol is aligned with the district goals set by the
Board of Education. The focus areas of positivegedion, technology, and curriculum improvement
serve as a guide to our professional developmené faculty of Tri-Valley Middle School are offered
professional development opportunities throughRegional Office of Education and outside presenting
groups. In determining which conferences to attémel building leadership team reviews academia dat
from the previous school year. This data drivesifoareas for attending conferences and curricular
changes.

Along with data, the instructional success andifas of the previous year are analyzed and a plan i
created to grow these areas. The building has foeesing on implementing technology in the
classroom. We have studied research and colladzbveth district personnel to determine what typks
technology are most age appropriate for middlel Isiuglents. These new methods have increased
student engagement and achievement during clasdessans. We continue to be fluid with new
approaches throughout the school year. This yeataveloped mini-technology conferences for a
district in-service day. The day allowed teacherattend conferences on-site that were presented b
fellow colleagues. The feedback from the in-sexwi@s highly positive with people requesting future
opportunities to learn from each other.

Student learning has been directly impacted by-das®d decisions and innovative teaching methods.
The classroom learning environment now consissuafents grouped on Smart Board centers with
iPads, and traditional pedagogy. These methodsadrj@st restricted to the walls of the core classts,
but can be seen in Spanish classrooms, Art roomsicralassrooms, and the gymnasium. With the
implementation of the Common Core Standards, oildibg leadership team will discuss and research
new methods to meet the expectations of theseatasd This continuous review of our professional
development allows Tri-Valley Middle School to dethe whole child.

7. School Leadership:

Tri-Valley Middle School is a building of approxinedy 415 students. It consists of five grade Is\tbht
span grades four to eight. Within the facilityerté is a building Principal and the district Di@obf

Special Needs. The facility does not have an Aasi$rincipal. The philosophy of the Principatds

lead collaboratively with the staff to ensure thestrsuccessful academic and social setting for the
students. The leadership of the building may lem skerough many different lenses. Staff evaluaison
one way to monitor instructional methods and cutum timelines. An evaluation may consist of a
formal observation or an informal classroom walkctigh. The expectations for content knowledge and
delivery are high, as we want our students to b#hercutting edge of learning. The evaluation
relationship is more intimate and focuses on sesifggestions for the classroom.
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A second level of leadership in the building is Bwélding Leadership Team. This team has a
representative from each grade level and a menilibe @ncore classes. The purpose of this tedam is
identify educational need, financial need, andlitganeed. The team is comprised of a varietytaffs
members, which provide different perspectives &dtiucational setting. With veteran teachers, goun
teachers, teachers in graduate programs, and mtfiedestaff members, the team is able to focushen
building as a whole. For example, the group may$oon curriculum alignment with the Common Core
standards, but will also make decisions on howigpatse fundraising money equitably.

Each grade level also has a Team Leader. Thisp&sesponsible for leading daily meetings tatus
on specific matters to that age group. The teatideworks in collaboration with other members, but
may also have to delegate responsibilities toghent Typically, the team leader is the grade level
representative at building leadership team meetifigs a goal that these leadership areas malke up
transparent structure that lead to consistent camgation and student success.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Fest: ISAT
Edition/Publication Year: 1999 Publisher: Pearson
2008-2009

2010-2011 2009-2010
Testing Month Mar Mar
SCHOOL SCORES
Meets and Exceeds 99 97
Exceeds 65 43
Number of students tested 80 72
Percent of total students tested 98 99
Number of students alternatively assessed 2 1
Percent of students alternatively assessed 2 1
SUBGROUP SCORES
1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students
Meets and Exceeds
Exceeds
Number of students tested 7 7
2. African American Students
Meets and Exceeds
Exceeds
Number of students tested 2 1
3. Hispanic or Latino Students
Meets and Exceeds
Exceeds
Number of students tested 2
4. Special Education Students
Meets and Exceeds 100
Exceeds 10
Number of students tested 8 10
5. English Language L ear ner Students
Meets and Exceeds
Exceeds
Number of students tested
6.
Meets and Exceeds
Exceeds
Number of students tested
NOTES:

Mar

100
48
93
98
2

100
25
12

2007-2008
Mar

100
64
59
98

20@6-20
Mar

100
69
81
00 1

In order to protect students' identities, assesspnfiormance results for listed groups with fethem 10 students are not

reported.
121L7
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Zest: ISAT
Edition/Publication Year: 1999 Publisher: Pearson

2010-2011 2009-2010 2008-2009 2007-2008
Testing Month Mar Mar Mar Mar
SCHOOL SCORES
Meets and Exceeds 96 88 89 98
Exceeds 63 43 48 63
Number of students tested 80 72 93 59
Percent of total students tested 98 99 98 98
Number of students alternatively assessed 2 1 2
Percent of students alternatively assessed 2 1 2 2
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Meets and Exceeds
Exceeds
Number of students tested 7 7 6 6
2. African American Students
Meets and Exceeds
Exceeds
Number of students tested 2 1 2 2
3. Hispanic or Latino Students
Meets and Exceeds

Exceeds

Number of students tested 2 2

4. Special Education Students

Meets and Exceeds 60 67

Exceeds 10 17

Number of students tested 8 10 12 9

5. English Language L ear ner Students
Meets and Exceeds

Exceeds

Number of students tested

6.

Meets and Exceeds

Exceeds

Number of students tested

NOTES:

20@5-20
Mar

94
54
81
00 1

In order to protect students' identities, assesspmnfiormance results for listed groups with fedem 10 students are not

reported.
12IL7
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: Best: ISAT

Edition/Publication Year: 1999 Publisher: Pearson

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES
Meets and Exceeds 95 98 100 96 90
Exceeds 29 27 14 26 21
Number of students tested 78 94 65 84 77
Percent of total students tested 99 98 100 100 100
Number of students alternatively assessed 1 2 0 0 0
Percent of students alternatively assessed 1 2 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Meets and Exceeds 100
Exceeds 18
Number of students tested 9 7 11 6 7
2. African American Students
Meets and Exceeds
Exceeds
Number of students tested 2 2 4 2 2
3. Hispanic or Latino Students
Meets and Exceeds

Exceeds

Number of students tested 2 1 2 2

4. Special Education Students

Meets and Exceeds 100 100 69
Exceeds 15 9 8
Number of students tested 8 13 11 9 13

5. English Language L ear ner Students
Meets and Exceeds

Exceeds

Number of students tested

6.

Meets and Exceeds

Exceeds

Number of students tested

NOTES:

In order to protect students' identities, assesspmnfiormance results for listed groups with fedem 10 students are not
reported.

121L7
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STATE CRITERION-REFERENCED TESTS
Grade: est: ISAT
Publisher: Pearson

Subject: Reading
Edition/Publication Year: 1999

2010-2011
Testing Month Mar
SCHOOL SCORES
Meets and Exceeds 95
Exceeds 48
Number of students tested 77
Percent of total students tested 99
Number of students alternatively assessed 1
Percent of students alternatively assessed 1
SUBGROUP SCORES

2009-2010
Mar

91
54
94
98
2

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Meets and Exceeds

Exceeds

Number of students tested 9
2. African American Students

Meets and Exceeds

Exceeds

Number of students tested 1
3. Hispanic or Latino Students

Meets and Exceeds

Exceeds

Number of students tested

4. Special Education Students

Meets and Exceeds

Exceeds

Number of students tested 9
5. English Language L ear ner Students

Meets and Exceeds

Exceeds

Number of students tested

6.

Meets and Exceeds

Exceeds

Number of students tested

NOTES:

7
23
13

2008-2009 2007-2008

Mar Mar
92 95
57 64
65 84
100 100
0 0
0 0
82
45
11 6
4 2
2
82
55
11 9

20@5-20
Mar

82

36

77
100

46

13

In order to protect students' identities, assesspmnfiormance results for listed groups with fedem 10 students are not

reported.
12IL7
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Best: ISAT
Edition/Publication Year: 1999 Publisher: Pearson

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Meets and Exceeds 97 97 99 89 96
Exceeds 42 24 43 27 37
Number of students tested 96 66 88 82 76
Percent of total students tested 99 97 100 100 100
Number of students alternatively assessed 1 2 0 0 0
Percent of students alternatively assessed 1 3 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Meets and Exceeds 100

Exceeds 17

Number of students tested 12 8 7 6 7

2. African American Students

Meets and Exceeds

Exceeds

Number of students tested 2 5 2 4
3. Hispanic or Latino Students

Meets and Exceeds

Exceeds

Number of students tested 1 3 1 1

4. Special Education Students

Meets and Exceeds 92 71 73
Exceeds 23 14 18
Number of students tested 13 7 9 14 11

5. English Language L ear ner Students

Meets and Exceeds

Exceeds

Number of students tested 1
6.

Meets and Exceeds

Exceeds

Number of students tested

NOTES:

In order to protect students' identities, assesspmnfiormance results for listed groups with fedem 10 students are not
reported.

121L7
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: @est: ISAT
Edition/Publication Year: 1999 Publisher: Pearson

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Meets and Exceeds 92 97 93 91 88
Exceeds 28 36 44 37 36
Number of students tested 96 67 88 82 76
Percent of total students tested 99 97 100 100 100
Number of students alternatively assessed 1 2 0 0 0
Percent of students alternatively assessed 1 3 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Meets and Exceeds 92

Exceeds 0

Number of students tested 12 9 7 6 7

2. African American Students

Meets and Exceeds

Exceeds

Number of students tested 2 5 2 4
3. Hispanic or Latino Students

Meets and Exceeds

Exceeds

Number of students tested 1 3 1 1

4. Special Education Students

Meets and Exceeds 92 71 64
Exceeds 23 0 18
Number of students tested 13 8 9 14 11

5. English Language L ear ner Students

Meets and Exceeds

Exceeds

Number of students tested 1
6.

Meets and Exceeds

Exceeds

Number of students tested

NOTES:

In order to protect students' identities, assesspmniormance results for listed groups with fedem 10 students are not
reported.

121L7
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: Test: ISAT
Edition/Publication Year: 1999 Publisher: Pearson

2010-2011 2009-2010

Testing Month Mar Mar
SCHOOL SCORES

Meets and Exceeds 97 95
Exceeds 38 39
Number of students tested 74 88
Percent of total students tested 99 100
Number of students alternatively assessed 1 0
Percent of students alternatively assessed 1 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Meets and Exceeds

Exceeds

Number of students tested 8 8
2. African American Students

Meets and Exceeds

Exceeds

Number of students tested 5 3
3. Hispanic or Latino Students

Meets and Exceeds

Exceeds

Number of students tested 1 2
4. Special Education Students

Meets and Exceeds

Exceeds

Number of students tested 8 9
5. English Language L ear ner Students

Meets and Exceeds

Exceeds

Number of students tested 1

6.

Meets and Exceeds

Exceeds

Number of students tested

NOTES:

2008-2009

Mar

89
29
85
100

71
14
14

2007-2008
Mar

95
46
84
100

85
23
13

20@5-20
Mar

97
41
75
100

92
15
13

In order to protect students' identities, assesspmnfiormance results for listed groups with fedem 10 students are not

reported.
12IL7
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: Test: ISAT
Edition/Publication Year: 1999 Publisher: Pearson

2010-2011 2009-2010

Testing Month Mar Mar
SCHOOL SCORES

Meets and Exceeds 86 90
Exceeds 20 31
Number of students tested 74 88
Percent of total students tested 99 100
Number of students alternatively assessed 1 0
Percent of students alternatively assessed 1 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Meets and Exceeds

Exceeds

Number of students tested 8 8
2. African American Students

Meets and Exceeds

Exceeds

Number of students tested 5 3
3. Hispanic or Latino Students

Meets and Exceeds

Exceeds

Number of students tested 1 2
4. Special Education Students

Meets and Exceeds

Exceeds

Number of students tested 8 9
5. English Language L ear ner Students

Meets and Exceeds

Exceeds

Number of students tested 1

6.

Meets and Exceeds

Exceeds

Number of students tested

NOTES:

2008-2009

Mar

88

27

85
100

64

14

2007-2008
Mar

92
30
84
100

85
23
13

20@5-20
Mar

84
21
75
100

65
15
13

In order to protect students' identities, assesspmnfiormance results for listed groups with fedem 10 students are not

reported.
12IL7
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics
Edition/Publication Year: 1999

2010-2011 2009-2010

Testing Month

SCHOOL SCORES

Meets and Exceeds

Exceeds

Number of students tested

Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed
SUBGROUP SCORES

Mar Mar
96 89
43 36
90 88
100 100
0 0
0 0

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Meets and Exceeds
Exceeds

Number of students tested

2. African American Students
Meets and Exceeds
Exceeds

Number of students tested

3. Hispanic or Latino Students
Meets and Exceeds
Exceeds

Number of students tested

4. Special Education Students
Meets and Exceeds
Exceeds

Number of students tested

5. English Language L ear ner Students
Meets and Exceeds
Exceeds

Number of students tested

6. White

Meets and Exceeds
Exceeds

Number of students tested
NOTES:

73
27
11 9
3 2
2 0
67
17
9 18
1 0
95 89
45 35
84 82

Grade: Best: ISAT
Publisher: Pearson

2008-2009

Mar

93
42
89
100

80

10

69
23
13

93
42
86

2007-2008
Mar

92
40
75
0 10
0
0

67

12

92
39
72

20@5-20
Mar

97
63
86
100

90
30
10

96
63
83

In order to protect students' identities, assesspmnfiormance results for listed groups with fedem 10 students are not

reported.

121L7
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STATE CRITERION-REFERENCED TESTS

Subject: Reading
Edition/Publication Year: 1999

2010-2011 2009-2010

Testing Month

SCHOOL SCORES

Meets and Exceeds

Exceeds

Number of students tested

Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed
SUBGROUP SCORES

Grade: Sest: ISAT
Publisher: Pearson

2008-2009

Mar Mar
97 92
19 11
90 88
100 100
0 0
0 0

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Meets and Exceeds
Exceeds

Number of students tested

2. African American Students
Meets and Exceeds
Exceeds

Number of students tested

3. Hispanic or Latino Students
Meets and Exceeds
Exceeds

Number of students tested

4. Special Education Students
Meets and Exceeds
Exceeds

Number of students tested

5. English Language L ear ner Students
Meets and Exceeds
Exceeds

Number of students tested

6. White

Meets and Exceeds
Exceeds

Number of students tested
NOTES:

73
18
11 9
3 2
2 0
72
0
9 18
1 0
98 93
20 11
84 82

Mar

92

11

89
100

80

10

7

13

92
10
86

2007-2008
Mar

95
16
74
0 10
0
0

75

12

94
15
71

20@5-20
Mar

92
14
86
100

70
10
10

92
14
83

In order to protect students' identities, assesspmnfiormance results for listed groups with fedem 10 students are not

reported.

121L7
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Meets and Exceeds 96 95 96
Exceeds 43 33 36
Number of students tested 418 408 420
Percent of total students tested 99 98 99
Number of students alternatively asse: 5 5 2
Percent of students alternatively assessed 1 1
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets and Exceeds 42 0 45
Exceeds 10 0 4
Number of students tested 47 39 42
2. African American Students
Meets and Exceeds 0 0 0
Exceeds 0 0 0
Number of students tested 14 13 11
3. Hispanic or Latino Students
Meets and Exceeds 0 0 0
Exceeds 0 0 0
Number of students tested 8 3 6
4. Special Education Students
Meets and Exceeds 26 61 71
Exceeds 6 10 15
Number of students tested 46 57 59
5. English Language L ear ner Students
Meets and Exceeds 0 0 0
Exceeds 0 0 0
Number of students tested 1 1 2
6.
Meets and Exceeds 97 95 96
Exceeds 49 33 37
Number of students tested 396 386 395
NOTES:

1217

94
39

384

99

50
10
57

93
39
365

96
46
395
00 1

70
14
54

95
46
373
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Meets and Exceeds 93 91 90
Exceeds 35 34 36
Number of students tested 417 409 420
Percent of total students tested 99 98 99
Number of students alternatively asse: 5 5 2
Percent of students alternatively assessed 1 1
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets and Exceeds 40 0 40
Exceeds 4 0 11
Number of students tested 47 40 42
2. African American Students
Meets and Exceeds 0 0 0
Exceeds 0 0 0
Number of students tested 13 13 11
3. Hispanic or Latino Students
Meets and Exceeds 0 0 0
Exceeds 0 0 0
Number of students tested 6 3 6
4. Special Education Students
Meets and Exceeds 25 49 61
Exceeds 6 6 17
Number of students tested 47 58 59
5. English Language L ear ner Students
Meets and Exceeds 0 0 0
Exceeds 0 0 0
Number of students tested 1 1 1
6.
Meets and Exceeds 93 91 92
Exceeds 35 35 37
Number of students tested 396 387 395
NOTES:

1217

93 88
41 32
383 395
99 00 1
1 0
0 0
0 0
0 0
33 36
0 0
0 0
9 3
0 0
0 0
6 9
52 52
5 11
57 54
0 0
0 0
0 0
93 88
41 31
364 373
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